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INTRODUCTION

This is the tracer study on graduates of the toutism/hospitality (T&H) stream of the vocational
education programs under the umbrella of the Ministry of Education (MoE) of Jordan. The study is
framed under the UNESCO Amman Office Regular Programme “Supporting the Government of
Jordan in Implementing TVET Reform” and the European Union-supported regional project Youth
Employment in the Mediterranean (YEM). It was commissioned to Dr. Aitor Pérez by the UNESCO
Amman Office. The study was consulted and conducted in close cooperation and coordination with

the MoE in Jordan.

The overarching goal of the tracer study, along with other support provided by UNESCO to the
Mok, is to enhance the image, quality and relevance of the tourism stream of secondaty vocational
education in Jordan. In this vein, the tracer study aims at collecting data on the graduates’
occupations, along with their feedback on the quality of the education received and its relevance from

an employability perspective.

Section A presents the tourism-and-hospitality official curriculum, which is the program under
assessment, along with international TVET and labour standards. It also draws on a study on the
gaps of the tourism labour market by the National Human Resource Development Centre NHRDC,
2018) to identify the labour needs of the tourism sector in the country. Section B presents the
methodology of the tracer study, which is based on a list of research questions agreed with the
UNESCO Amman Office and materialises in an online survey. Additionally, this section contains a
statistical review of the survey responses and results in order to determine the sample significance
and to make its limitations explicit. Section C presents the main findings of the survey and elaborates
on the various responses to provide a concise answer for each of the research questions. Finally,
Section D summarizes the main conclusions drawn from section C and presents a series of

recommendations related to the overall support by UNESCO to the MoE.



A. BACKGROUND

In this section, further information is provided on the program under assessment. This includes
information on the context of the tourism labour market in Jordan and strategic guidelines adopted
by the various parties involved, including the Jordan authorities, UNESCO and other international
partners. The description of the study’s overall approach and objectives in section B will explain how

each of these documents has been integrated into this methodological proposal.

The Tourism-and-Hospitality qualification

The education program under assessment is the Tourism-and-Hospitality stream of vocational
secondary education, as provided, regulated and supervised by the Ministry of Education of Jordan.
The program encompasses two-school years of secondary education (grades 11-12) and follows the
completion of ten years of basic education (grades 1-10), after which students are streamed into either

academic or vocational education based on their aptitude and academic performance in grades 8-10.

Upon completion of grade 12, students receive a school proficiency certificate and have the option
to enter the labour market. Additionally, they can opt for the General Secondary Education

Certificate Examination (Tawjihi), which allows students to enrol in universities.

According to the curriculum (MoE, 2018), school-proficiency-certificate holders from the stream of
vocational secondaty education should have developed specific competencies around five thematic
axes: generalities of tourism and hospitality, hotel management, tourism and travel, food and drink
services, and food production. Moreover, they should have achieved 13 learning outcomes which are

listed in the box below.

Box A.1. Axial learning outputs of the Tourism-and-Hospitality Curriculum

1. Recognize the importance of hotel and tourism work in the development of the national
economy, and highlighting Jordan's culture and civilization.

Gain knowledge and skills in hotel work.

3. Practice continuous learning and research skills in a view to the productive effectiveness of hotel
and tourism services.

4. Employ modern technology techniques and means in hotel and tourism work.

5. Understand and evaluate the applications related to hotel and tourism services through
theoretical and practical means.

6. Understand the principles and activities of tourism and travel.

7. Enhance hospitality skills.

8. Learn skills to prepare, produce and serve food and drink.

9. Use problem-solving skills in making the right decisions in hotel work.

10. Use effective communication skills and teamwork within one’s profession.




Box A.1. Axial learning outputs of the Tourism-and-Hospitality Curriculum

11. Use devices and tools in one's field of competency and maintain them accordingly.
12. Apply security and safety principles and regulations in hotel and tourism work.
13. Be professional.

Source: MoE, 2018

The text of the tourism-and-hospitality curriculum follows a competency-based approach and seeks
to give students the knowledge, skills and competences that qualify them to join the labour market
or higher education institutions, providing also opportunities for self-employment through the
establishment of small service projects. This upgraded hotel-and-tourism curriculum emphasizes the
balance between knowledge, skills and attitudes among students. It also advocates the employment
of creative-thinking skills, problem-solving strategies and lifelong learning. The curriculum is framed
under a broader development vision that refers to the expansion of the tourism sector, the knowledge

economy and environmental sustainability.

International standards on TVET curricula

The above-described curriculum is aligned to international trends and standards in curriculum design,
some of which have been issued by the EU and UNESCO, which are both technical and financial
partners of the Government of Jordan in reforming the TVET sector. The UNESCO (2016) TVET
Strategy stresses the right to education, the principles of equity, inclusiveness and quality, and the
importance of lifelong learning. TVET is concerned with the acquisition of knowledge, skills and
competences for the labour world, and it is expected to help both youths and adults to develop the
skills they need for employment, decent work and entrepreneurship, also promoting equitable,
inclusive and sustainable economic growth and supporting transitions to green economies and to

environmental sustainability.

According to the Strategy vision, a tracer study on vocational education might determine: whether all
sorts of graduates experience equal work opportunities; how the knowledge and skills acquired match
the needs of the labour market; and emerging needs related to the green economy. It might also

enquire from a lifelong learning perspective how graduates are pursuing their training.

Additionally, UNESCO (2015) has drawn several recommendations on quality and relevance for
TVET. Some of these (work-based learning, entreprencurship skills, digital skills, information and

guidance) have inspired the questions of the survey that enquire about education quality.

The EU (2006) Reference Framework of Key Competencies has precisely defined the meaning of
lifelong learning by specifying seven lifelong competencies recently revised by the EC (2018): literacy;

languages; science, technological, engineering and mathematical competencies; digital competencies;



personal, social and learning competency; and entrepreneurship competency. Similarly, the
Entreprencurship Competency Framework (EU, 2016), for instance, has built a consensus around a
common understanding of entrepreneurship competency by defining three competency areas (ideas
and opportunities, resources and “into action”) and by listing competencies, learning outcomes and
proficiency levels. Complementary work by the EU has added cultural awareness and expression as
another competency to be integrated into strategies and infrastructure in the context of lifelong
learning. An EU handbook (2015) describes, among other issues, the skills and knowledge related to

this competency.

The design and implementation of tracer studies have also been outlined by EU and UN
organizations. A joint publication of ETF, CEDEFOP and ILO (2016) provides a useful set of
modules (groups of subjects) for carrying out tracer studies and offers some standard questions. A

number of these have been added to this tracer study.

Decent work criteria

According to the ToR, the job-related data collected by this study must inform on compliance with
the decent work agenda. In this view, the design of the survey has drawn on ILO (1999) and EU
standards that have been consolidated in a recent publication issued by the OECD (2018). This
publication structures the decent work criteria into six key dimensions: the physical and social
environment of work; job tasks; organizational characteristics; working-time arrangements; job

prospects; and the intrinsic aspects of the job.

The Jordan tourism labour market

As per the above-mentioned curriculum (MoE, 2018) and other policy papers (GoJ 2010, 2015 and
2017), Tourism is one of the main sectors of the Jordan economy in terms of national income,
employment and other variables. The National Centre for Human Resources Development
(NCHRD, 2018) has published some descriptive statistics on the Jordan tourism labour market that

are summarized in Table A.1.

Table A.1. Statistics on the Jordan tourism labour market

Size Jobs 54,904
Companies 2,933 enterprises
Company distribution, by area Centre 83%
North 1%
South 6%
Company distribution, Private 41%
by ownership Public 59%




Company distribution, by size 1-5 workers 44%

6-10 22%

11 workers and more 34%
Employment distribution, Male 90%
by gender Female 10%
Employment distribution, Local 79%
by nationality Expatriate 21%

Source: NCHRD (2018)

Despite of the importance of Tourism, the sector is facing several challenges, some of which concern

the labour market and the qualifications of the workforce. The NCHRD report states that, in a

context of high rotation (43-49%), there is a growing need for hiring, but the job applications do not

always match the vacancies (see Table A.2). Indeed, the report provides survey data indicating that

28% of enterprises, mostly private, reported difficulties in recruitment due to a lack of skilled and

academically qualified candidates, and to a scarcity of positive values and attitudes towards work. To

make overcome these difficulties the NHCRD lists the skills and knowledge of highest demand,

which include: e-ticketing, etiquette and customer setrvice; first aid; operation of cleaning machines;

the food menu and the ability to answer questions related to the menu; cleanliness and hygiene;

detergents; kitchen management; operation and maintenance of kitchen equipment; hotel booking

and e-reservations; and food and individual health and safety standards and requirements.

Table A.2. Highest supply and demand of tourism professionals
Most hired staff

Most sought

jobs Male Female

Waiters X X X
Chefs X X

Kitchen sink cleaners X X

Cleaning supervisors X

Cleaners and assistants X X X
Security X

Bookings and reservations X X X
Janitors X

Sales X
Receptionists X
Marketing and promotion X
Executive secretaries X
Administrators X

Source: NCHRD (2018)

B. METHODOLOGY

This section presents the methodology of the tracer study, which is based on a list of research

questions agreed with the UNESCO Amman Office. These questions are operationalized in an online
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survey of 44 items whose design and implementation are described further below. Additionally, this
section contains a statistical review of the survey responses and data in order to determine the sample
significance and to make explicit any limitations in the generalization of the survey data according to

statistical rules and good practices.

I. Survey design and implementation

Overall approach and objectives

As a primary objective, tracer studies aim to assess the situation of the graduates of a particular
education or training program, typically 6, 12 or 24 months after graduation. This study is meant to
collect information on the current occupations of tourism-and-hospitality graduates, including
entrepreneurship or further training (i.e. higher education). The study is also contributing to a broader
understanding of their school-to-work transition, identifying the various pathways available for young
women and men within the tourism sector. The information collected on current occupations will
inform on compliance with the decent work agenda, drawing on the documents cited in the previous

section (OECD, 2018).

Graduates have also been asked to assess the relevance and quality of their vocational qualification
and skills gained, relative to their work context or further training. To assess education quality and
skill achievements, the various international norms and standards cited in the previous section were
considered. These refer to lifelong learning key competencies (EU, 2006 and EC, 2018), including
entreprencurial competencies (EU, 2016) and cultural expression and awareness (EU, 2015), as well
as UNESCO (2015, 2016) recommendations and strategy on TVET. Additionally, the needs of the
Jordanian tourism sector were taken into account NCHRD, 2018). In the achievement of both goals,
the study took an inclusive approach with regard to female students and students with disabilities,

although it did not find participation by students with disabilities.

Box B.1. Specific objectives (SO) of the tracer study

SO 1. To collect information on the current occupations of the tourism-and-hospitality graduates and
their school-to-work transition

SO 2. To obtain feedback from graduates on the relevance and quality of their education from an
employability perspective
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Research questions and indicators

The specific objectives described above were split into several research questions that guided data

collection and analysis as well as report writing. Table B.1 lists those questions and a brief description

on how each of them can contribute to specific objectives 1 (questions 1 to 7) and 2 (questions 8 to

10).

Table B.1. Research questions1

SO | Research question Details and relation with SO
1. What are the graduates’ main | This question assists data collection on the current occupations
occupations and length of of the tourism/hospitality graduates (including entrepreneurship
employment? or further training).
2. What are the graduates’ This question elicits objective details on graduates’ job
employment situations like? conditions (tasks, income, sectors, workdays, place of work, etc.).
Impressions of decent-work conditions (ILO, 1999 and OECD,
3. Do the graduates employed . . . . -
; . : 2017) and job satisfaction are the focus of this question. A
in T&H perceive their work . . . S
. , , comparison can be made between job satisfaction in T&H
conditions as ‘decent'? :
sectors and in non-T&H sectors.
4. What has been the job- This question aims at contributing to a broader understanding
SO 1 | search experience for the of their school-to-work transition (how graduates seek jobs,
graduate? how long it takes to find a first job, etc.).
5. ve the graduates pursaing | 08 e cdacation.
further studies? What kind? y ' g-ng '
etc.).
6. Is the T&H sector inclusive, Thls'questlon focus on gendgr and human rights considerations,
. particularly on the striking differences between women and the
from a gender perspective, for . . .
rest of graduates in terms of employment rate, income, job
recently graduated workers? . . .
satisfaction and the job search.
6bis. Is the T&H sector inclusive, Thls.questlon focus op gendgr and human rights c0n5|der§t|ons,
L . particularly on the striking differences between persons with
from a disabilities perspective, S .
disabilities and the rest of graduates in terms of employment
for recently graduated workers? . . . . .
rate, income, job satisfaction and the job search.
7)% Are th itive femal , o L
(7)°. Are there positive female This question is also related to gender and human rights issues.
and male role models who can " . .
. . Positive female role models who can help raise the profile of
help raise the profile of . L o -
. L vocational education in Jordan are potentially identified.
vocational education in Jordan?
The students’ satisfaction, in general and with regard to study
7. Are the education programs | provisions, conditions and guidance (as per UNESCO, 2015), is
of good quality? assessed through this question. Moreover, the question seeks to
SO 2 identify promising practices in the mainstreaming of work-
based learning, digital skills and entrepreneurship education.
8. Have the graduates’ skills This question refers to the graduates’ opinion on whether their
improved as a result of the skills for Lifelong Learning (EU, 2006 and EC, 2018) and for T&H
program? work have improved as a result of the program.
9. Are the education programs | The relevance is determined by: (1) the relevance of lifelong-
relevant? learning skills (EU, 2006 and EC, 2018) in work life and in the

1'The order of the questions has been slightly modified since the inception report, but the questions remain the same.
2 This question has not been addressed (see section on Limitations below). For a good match between main findings codes
(numbers) and research question codes, the following question on quality is also numbered “7”.
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SO | Research question Details and relation with SO

T&H sector; (2) the relevance to the T&H sector, as per the
NCHRD (2018), of the skills and knowledge addressed by the
program curriculum (MokE, 2018).

Following a gender and human rights vision, answers to this
10. Are the education programs | question will supplement certain indicators on whether the
inclusive with regard to gender? | program confronts barriers faced by women, as well as what
those barriers are.

Following a gender and human rights vision, answers to this
question will supplement certain indicators on whether the
program confronts barriers faced by persons with disabilities, as
well as what those barriers are.

10bis. Are the education
programs inclusive with regard
to disabilities?

Source: own elaboration

As per the inception report (A. Pérez, 2019), many of the above-listed questions have been responded
to directly by synthesizing the survey responses into one or several indicators. The above-listed
objectives and research questions and a full list of indicators are systematized in a research matrix

attached in Annex 0.

In addition to the sutrvey, following the analysis of the data collected, focus groups have been
conducted with graduates, to comment on their transition to work (research question 4), program

quality (question 7) and possible gaps detected in T&H occupations (questions under SO I).

Survey outreach

The research questions listed above were transformed into a survey of 44 questions addressed to the
T&H graduates by means of an online survey tool. The questions were presented along with
predefined answers that allowed an aggregation of responses and statistical analysis. The
questionnaire was designed in English and then reviewed by UNESCO research assistants and

translated into Arabic.

The specific software tool used in this study was SurveyGizmo. The tool incorporated a responsive
design for smartphones, tablets and PCs; it was multilingual (Arabic and English) and customized

with the UNESCO Amman Office logo.

Figure B.1. Welcome page for the online survey

12
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The survey tool also provided a usability test in which the tracer study questionnaire scored well. It

received a low “fatigue score”, a high accessibility assessment and an estimated length of 6 minutes.

Figure B.2. Survey diagnostics

6
minutes ™ \ ’ e

Estimated Length Fatigue Score Accessibility

The outreach strategy of the survey was based on WhatsApp. Following two rounds of telephone
calls and confirmation of contact details, the link to the survey tool was disseminated via WhatsApp
software from October 1 to October 31, 2019. When necessary, additional communication channels

such as SMS or email were used.

For implementation of the survey, a contact database was set up with the information provided by
the MoE, including data on each graduate such as: student seat number, name, national number,
school name, and phone number. This information was complemented with descriptive features
(gender, location, year of graduation, age) and further contact details (Facebook ID, e-mail, etc.).
Also, information about the status of contact (wrong number, call again, okay, etc.) has been added
by the research assistants to track contacts made with graduates. The consolidated database was
composed of 442 individuals and was considered the survey census, representing the totality of 2017

tourism/hospitality secondary graduates from schools under the umbrella of the MoE.

The link to the survey was finally distributed among 265 graduates (60% of the census) following
rounds of attempted contact through different communication channels, as the contact details of the
remaining 177 proved to be wrong. The following table presents the number of graduates, successful

calls and responses per school, along with the resulting ratios3.

3 A successful call entails valid contact the distribution of the link to the online survey.
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Table B.2. Survey outreach, by school

Survey
School name Graduates Successful calls responses
Abdul Hafez Al-Azab Professional School for boys 5 4 (80%) 2
Al Emam Malek Thanaweyye 9 8 (89%) 0
Al Nasr Secondary School for Boys 15 0 (0%) 1
Al-Hussein Secondary Professional School for Boys 8 5 (63%) 2 (40%)
Ali Khalgi Al-Sharairi Secondary School for Boys 17 17 (100%) 0 (0%)
Arslan School for Boys 31 20 (65%) 1(7%)
Baptist School 11 6 (55%) 5 (63%)
Comprehensive Secondary School for Girls 32 25 (78%) 0 (0%)
Farouk Secondary School for Boys 19 15 (79%) 10 (32%)
Giza Comprehensive School for Boys 1 0 (0%) 3 (27%)
Hassan Al Kayed Vocational High School 16 11 (69%) 20 (63%)
Hateen Comprehensive Secondary School for Boys 9 5 (56%) 2 (11%)
Hitteen Secondary School for Boys 8 0 (0%) 0 (0%)
Hova Shrine for boys 10 8 (80%) 6 (38%)
Ibn Rushd Comprehensive Secondary School for
Boys 4 3 (75%) 1(11%)
Imam Malik Comprehensive Secondary School 9 0 (0%) 2 (25%)
Jordan Hotels 133 73 (55%) 5 (50%)
Madaba Comprehensive Industrial Secondary
School 5 4 (80%) 1 (25%)
Mar Youssef Vocational Center 14 8 (57%) 4 (44%)
Marj Al Hamam Secondary Professional School 8 5 (63%) 35 (26%)
Prince Hamza bin Hussein for w boys 3 3 (100%) 3 (60%)
Qutaiba bin Muslim Professional School 12 2 (17%) 3 (21%)
Rasheed Taliea High School 13 7 (54%) 3 (38%)
Shukri Shasha Secondary School 14 9 (64%) 0 (0%)
Wadi Musa School for Boys 12 9 (75%) 1(8%)
Wasfi Al Tal Comprehensive Secondary School for
Boys 18 12 (67%) 0 (0%)
7eteen 6 6 (100%) 0 (0%)
Total Graduates 442 265 (60%) 123(28%)

Source: own elaboration

Finally, once the survey implementation ended, a focus group was held in order to present the main

findings. The focus group (with only seven participants) was held in Arabic and conducted by

research assistants. Its point was not to replace the evidence gathered from 123 respondents via

survey, but to give the opportunity to the graduates themselves to interpret some of the survey results.

These interpretations are included in section C, along with the main findings of the sutvey.

Il. Survey significance and limitations of the study
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Response rate

The respondents were 158 graduates, representing 36.5% of the census. Of those surveyed, 114 gave
complete answers (25.8% of the census) and 44 left the questionnaire before completing it. That said,
the maximum number of those surveyed answering a given question was 123, representing 28% of

the target group.

Although the intention of the survey was to reach all 442 graduates, following a census rather than a
sampling strategy, the responses obtained only 158 (36% of the census). As explained in the previous
subsection, this was related in some cases to the lack of valid contact details, or to the lack of

interest/availability in others.

Table B.3. Overall response statistics

Count (responses) Count (census) % of census
Complete 114 442 25.8%
Partial 44 442 10%
Totals 158 442 35.7%

The margin-of-error test

Despite implementation problems, the responses obtained provided an adequate sample size. If such
a rate were the result of probabilistic sampling, the margin of error of the survey results would vary
between 7.6% and 8.0%, with a confidence degree of 95%, which is generally accepted for purposes

of statistical inference (see Box B.2).

Box B.2. The margin of error

The margin of error is the range of values below and above the sample statistic in a confidence interval.
The confidence interval is a way to show what the uncertainty is with a certain statistic (i.e. from a poll or
survey). For example, a poll might state that there is a 98% confidence interval of 4.88 and 5.26. This
means that if the poll is repeated using the same techniques, 98% of the time the true population
parameter (parameter vs. statistic) will fall within the interval estimates (i.e. 4.88 and 5.26) 98% of the
time. Its formula is:

A @ N-n
Ao UN-1
Where:

- pisthe percentage of the studied characteristic within the whole population. If this is totally
unknown (usual in the case for surveys), we establish p=0,5 since this value leads to the highest
margin of error.

- q=(-p)

- /‘LA is the z-score that goes with the given confidence interval. The corresponding z-score to a
confidence level of 95% is 1.96.

- Nis the population size.

- nisthe sample size.

Source: Wonnacott, T.H. and R.J. Wonnacott (1990).
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In addition, the target group’s known features (education centre and gender) are well distributed in
the sample (Annex I), which reinforces the reliability of the survey results. At a 95% level of
confidence, 78% of centres appear to be well-represented for the analysis of results, and no common
feature was detected amongst centres that were well- or less-well-represented. Moreover, women
were slightly over-represented in the survey results (27.7% of those surveyed, where gender was
known, were female, versus 16.7% in the census — a statistically significant gap); since the tracer study

takes gender considerations into account, this difference is not considered a limitation.*

Despite the overall reliability of the survey, use of its results must bear in mind certain limitations,
the most important being the low number of answers obtained for certain questions. That was the
case for questions addressing only those graduates currently holding a job, who represented only 11%
of the sample. If such responses are additionally segregated by gender or sector, the data obtained

fails to pass significance tests.

Selection bias

Although the target group’s known features were well-distributed amongst the sample, as explained
in Annex I, data analysis has further considered possible selection biases related to unknown features.
Since responses depend on the graduates’ interest and their availability to fill in a questionnaire, the
data obtained could be biased in ways that can affect the results obtained. For instance, students
might have more free time than workers to fill in the questionnaire or, on the contrary, graduates
who are successfully employed in the tourism sector might be more grateful to the education system

and more willing to collaborate.

In this case, only 13 of those surveyed (11% of respondents) declared to be employed. This could be
an indication of a selection bias, and the issue was communicated to the surveyors as soon as it arose,
in the very early stages of survey implementation. After that time, the sutveyors informally obtained
feedback on this particular feature, mainly when contacted graduates refused to participate (usually
referring to their obligations in such cases), and the surveyors confirmed that the distribution of

students and workers among non-respondents was similar to that of the respondents.

4 On the contrary, no respondent declared having any kind of disability and, consequently, research question 6b regarding
T&H sector inclusiveness, and question 11b regarding education inclusiveness, have not been addressed by this tracer study.
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C. MAIN FINDINGS

In this section, responses to the 10 research questions listed above are provided, drawing on survey
data. The findings are grouped in two sections that correspond to the two objectives of the tracer
study according to the UNESCO terms of reference: to inform on the current occupations of the
tourism-and-hospitality graduates, and to obtain the graduates’ feedback on how the education was

received, mainly from an employability perspective.

I. Graduates' occupations

The first objective of the tracer study was to learn about the graduate’s current occupations, along
with their school-to-work transitions. Additionally, the survey was designed to assess whether or not
occupation and transition patterns are similar for men and women, and to draw conclusions regarding

the gender approach of the program under analysis.
I.1. Overview of graduates' occupations

1. Only 11% of the Tourism-and-Hospitality graduates are currently employed.

Most of the T&H graduates are currently pursuing further education (78%), as shown in Graph 1.1
and later explained under Main Finding 4. Given the professional orientation of a TVET program, it
is remarkable that such a low employment rate should persist two years after completion of the
program. The graduates who were not studying or working at the time of survey were either
unemployed (1.7%) or idle (9.9%). Most of the working graduates are from Amman, followed Aqaba,
Ma’an and Irbid.

17



Graph I.1. Graduates’ current occupations (N=121)

Employed in a company / organization

7% Self-employed

2%

Not working, studying or
searching for a job

10% Doing an internship

2%

Source: survey question b1

Further enquiry on the working graduates indicates that most have a job related to the T&H sector.
Within this sector, accommodation and food-and-drink services are the subsectors showing a higher
percentage of employment, while receptionist, waiter, cook, kitchen employee and operator are the

most-cited professions (see Annex VI3).

Graph 1.2. Employed graduates’ sectors of work (N=13)

T Accommaodation 46%

Tourism &
Hospitality

Other 4 Food and drink 45%
sectors

Travel and
tourism

8%

Source: survey questions b5 and b6

5 Survey questions b5, b6, b7.
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On the other hand, 31% of the employed graduates work in other sectors such as industry and
construction (40%), non-toutristic services (40%) and public administration (20%). When asked about
the reasons for working in sectors not related to their education career, half of the concerned
graduates argued that their current job is an intermediate step toward a different occupation, while a
significant share of respondents also cited reasons related to family and location. Further information

on those responses is provided in Graph 1.3.

Graph 1.3. Reasons not to be working in T&H
Your job is not closely related to T&H. Why did you choose this job? (N=6)

60

50%
50

40
33% 33%

30
20 17% 17%
0 1 1 1 )

My current job is | receive a higher My interests or My current job My current job
only a temporary salaryinmy  field of study have allows me to work allows me to take

stepping stone, | current job. changed. in a favored into consideration
am still searching geographical place. the interests of my
for prof family/c

Source: survey question b9

2. The graduates’ average salary is 325 JD per month, and their work contracts

are often temporary.

In addition to an occupational overview, the survey provided interesting findings about the quality
of the jobs of those graduates who are currently working. The data obtained on labour conditions
suggest® that only one quarter of the graduates surveyed and employed in firms or organizations are
permanently employed and have had previous work experience. With regard to their workday length,
as per Graph 1.4, around half of the employed respondents work more than 50 hours per week, while

85% manage to work more than 6 hours per day of labour.

6 As explained in the methodological section, given the reduced number of working graduates, these data are not as robust
as those referring to the totality of the graduates.
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Graph 1.4. Surveyed graduates’ workweek lengths
How many hours do you work per week? (N=13)

60
54%

50
40 r

30
23%

20 -

10 L 8% 8% 8%

L . .

Less than 20 hours 21 to 30 hours per 31 to 40 hours per 41to 50 hours per  More than 50
per week week week week hours per week

Source: survey question b12

The monthly gross income of the graduates is distributed as follows: The median is 325 JD, the mean
is 312.3 JD, and the standard deviation is 53.5 JD. The analysis of the drivers of income variability
based on the combination of several survey questions proved far from conclusive. Income levels do
not correlate with workweek length, type of job, or level of education or responsibility. Indeed, the

highest income recorded corresponds to an internship with no further education.

In addition to salaties, some respondents declared earning other benefits including: car/transport
allowance (30%); health-related benefits (20%); meals (10%); and staff development (10%). No

complementary benefits were declared by 30% of respondents.
3. Low salaries produce high dissatisfaction among respondents.

Almost two thirds of the working respondents declared themselves as being unsatisfied with their
work conditions, in general terms. When asked about their satisfaction with regard to specific aspects
of their job, income was the least-cited factor of satisfaction. Indeed, graduates seemed to be satisfied
only with the less intangible benefits of work, whereas family conciliation (perhaps related to part-

time positions) and contribution to society wete the best-perceived job aspects.

Graph L.5. Job satisfaction of graduates employed in T&H
% of graduates satisfied or very satisfied with regard to a number of job conditions (n=6 or n=7)
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17%

Salary

Attractiveness of the tasks 33%

Atmosphere 33%

Contribution to society 57%

Family conciliation 57%

0% 10% 20% 30% 40% 50% 60%

Source: survey question c2 filtered by b4 (adapted) ”

Moreover, when respondents were asked to highlight any work aspect considered unfair or indecent,
70% of respondents ticked ‘salary’. The other aspects of the decent-work agenda considered by the
survey were the physical and social work environment, job tasks, organizational features, working
time, job prospects, and intrinsic aspects of the job. Regarding the job tasks and other intrinsic aspects
of the employment, it is remarkable that 80% of the employed respondents considered that their job

matched their current qualification or a higher degree.

4. A large majority of the graduates are pursuing further education and training,

higher education being their first choice.

As indicated previously, 78% of the graduates are currently pursuing further education and training,
and 20% of respondents claimed to have successfully completed some training following completion
of their T&H program. As per Table 1.1, higher education is the favorite choice among graduates,
but secondary education, vocational training, and complementary courses (for example, languages)
were also considered. Topics for which the graduates demand further education and training include

English and other foreign languages, hotel management and e-business (see Table I.1).

Table I.1. Levels of further training and topics chosen by graduates

Level of further training, % of graduates  Topics mentioned (number of times
completed or ongoing (N=48) mentioned)

7 In the original survey, each aspect had to be assessed on a 1-to-5 scale of satisfaction. Graph percentages correspond to
those respondents assessing each condition with a mark of 4 or 5 (see Annex III).
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Further academic education 75%°8 English, literature (4); hotel management (3); e-

(higher education) business (2); hotel, restaurant and event
management; tourism management; tourism
antiquities; risk management; law; "government’s
support” (sic.); accounting; history; “community”
(sic.); cooking arts; arts

Secondary education 10%° Tourism, hotel, foreign languages
Vocational training 6%'°
Other training 8% Language courses

Source: survey question el filtered by e2

1.2. School-to-work transitions

5. One out of three graduates find the transition to work difficult, and very

often relying on personal contacts.

The school-to-work transition was considered difficult by 32% of the graduates, while only 23%
found it to be easy. Surprisingly, this perception appears not to be influenced by the fact of having a
job, either now or in the past.!2 It is also remarkable that graduates with no experience prior to entry
into the education program found personal contacts to be the most effective job-seeking mechanism,
while channels related to the employment policy (the VET institution, internship programs, or the

Labour Offices) were not often mentioned.

Graph 1.6. Most successful ways to find a job for graduates with no previous experience

32. What was the most successful method for finding your first job? (N=47)

8 One-third complete; two-thirds ongoing

9 40% complete; 60% ongoing

1019% complete; 81% ongoing

1125% complete; 75% ongoing

12 This correlation has been controlled trough a Chi-squared test, as explained in Annex I
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With the help of pe.rsonal contacts of my parents, relatives, _ 3%
friends, fellow students
Through internships after graduation _ 19%
Through job announcements on the Internet _ 17%
Independent contact with employers _ 13%

Through the VET institution (teaching staff, placement &
T eton feaching sterm I
career unit, internships during study program...)

Through private job agencies [l 2%
Through job fairs [ 2%

Through the Ministry of Labour || 2%

0% 5% 10% 15%  20%  25%  30%  35% 40%

Source: survey question d3

Graph 1.7 also reveals that 40% of the graduates have never had an initial work experience, while the
majority of graduates who do have a labour experience found their job before obtaining their TVET
certificate. This indicates that the possession of a secondary diploma has not made a significant
difference with regard to employability. On the contrary, the survey has also revealed that 60% of
graduates indicating that prospective employers showed interest in their vocational education

certificate, suggests that the program is indeed relevant.

Graph 1.7. Time-frames related to first job experience

When did you have your first work experience? (N=116)

No work experience [IIIINININININGNGEGEGEGEGEEN— 9%
Before starting my Tourism/Hospitality studies I 1%
During my Tourism/Hospitality studies I 25%
Immediately after my graduation I 8%
1 to less than 3 months after graduation [l 3%
3 to less than 6 months after graduation M 2%
6 to less than one year after graduation W 1%

More than one year after graduation [l 3%

0% 5% 10% 15% 20% 25% 30% 35% 40% 45%

Source: survey question d2

These findings suggest that TVET might be seen by many students as a means to access to higher

education from the unqualified labour market, and not necessarily as a fast track to the labour market.
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Not only most of the graduates had a job prior to their secondary studies, but they do not go back to

the labour market after obtaining their diploma.

According to the focus group, an additional limitation for the graduates to find a job that met their
expectations was the English-language level required by the best tourism companies, including
high-rated hotels. The graduates indicated that the programmes train only in basic English skills,
while companies demand technical English.

1.3. Gender and Human Rights considerations

0. Job patterns for men and women appear to be similar, and school-to-work

difficulties are similarly perceived by both genders.

As per Graph L.8, current occupation patterns are similar for women and men (around 80% of
individuals are studying; 7% are employed in companies). There are gender differences among

entrepreneur, job-seeking and idle respondents, but those are statistically not significant.

Graph 1.8. Current occupations, by gender

Women (N=30) Men (N=81)
3% 4%
"/ 3%
= Employed in a company/organisation = Self-employed
= Doing an internship lob seeking
= Student = Not working, studying or searching for a job

Source: survey question b1 filtered by f1

Other differences have been found in the segmentation of several of the survey questions outlined
in previous sections. For instance, the share of women who see the transition to work as difficult is

slightly higher than that of men. Contrarily, employed women show higher satisfaction in their job,
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both in general terms and in nearly every aspect considered, including salaries. However, these

differences were not statistically significant.!3
Il. Assessment of education programs

7. Graduates are satisfied with the quality of the education received, particularly

with regard to teaching staff.

Of the surveyed graduates, 68% assessed the quality of education received as high or very high in

general terms. When asked to score the program on scale of 1 to 5, the average score was 3.8.

As per Graph II.1, the conditions most appreciated were the teaching staff, learning materials and
job-related practical knowledge, with positive feedback from more than half of the surveyed
graduates. That said, some graduates gathered into focus groups were also very critical of teachers
and teaching materials, and the debate around these issues indicated that there may be significant

variance in quality among schools.

Fewer respondents showed satisfaction with their active involvement in the system, for instance by
evaluating courses, freely choosing subjects or courses according to needs, or openly discussing
exams and assignments. In other words, the system does not seem to favour student involvement,

which is believed to improve education quality.

Graph Il.1. Satisfaction with the quality of certain education aspects

Please indicate which aspects of the education received you were more satisfied with (N=123)

13 Chi-squared tests have been applied in all cases, as explained in Annex II.
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Teaching staff

Learning materials

lob-related practical knowledge

Occupational advice and guidance

Curriculum included theories and concepts
Technical equipment (computers, internet access...)
Opportunity to discuss examinations, assignments...
Choosing courses according to my needs or interests

Possibility of evaluating courses

0%

Source: survey question a3

I 76%
I 53%
I 50%
I 42%
I 37%

I 0%

L JPL

I 4%

— 2%

10% 20% 30% 40% 50% 60%

70% 80%

The technical equipment of the program also ranks a low satisfaction score in Graph IL.1, which

might be related with negative self-perceptions in terms of digital skills (see Main Finding 8).

Moreovet, as detailed in Table 1.1, the majority of surveyed graduates considered that their digital

skills had not improved in the framework of their secondary studies. Similar responses were given

regarding their entreprenecurial skills, while mixed evidence was found regarding work-based

learning.14

Table I1.1. Considerations on work-based learning, digital skills and entrepreneurship education

Assessment on the existence of promising
practices

Data collected

Participation in work-based learning activities is
high, but the resulting employability does not rise
markedly.

Among the 70.5% of the graduates who
participated in an internship and/or on-the-job
training, 57.6% declared that this experience made
them more suitable for work, either to a high or
very high extent. Ranging from 1 (“not at all”) to 5
("to a very high extent”), the average mark by
graduates on improved employability as a result of
the internship experience was 3.4.

Digital skills development is not a program
strength.

As a result of the education, 23.3% of the surveyed
graduates felt that their digital competence
improved. Less than 30% of those surveyed were
satisfied with the technical equipment, including
internet access.

Entrepreneurship skills are not particularly
boosted as a result of the education.

29.2% of the surveyed graduates claimed to have
had their entrepreneurship skills improved through
the program. Among self-employed graduates,
only a slightly higher percentage (one out of three)
credited the program in this regard.

Source: survey questions a3, a4, a6, a7

14 These three aspects of the program were subject to further enquiry following the UNESCO terms of reference.
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8. Graduates are satisfied with the development of their personal, social and
learning skills, but are unsatisfied with the enhancement of their digital skills.
Around 60% of the surveyed graduates claimed to have developed their personal, social and learning

competence as a result of the education. A shown in Graph I1.2, the lower satisfaction scores with

regard to skills development relate to languages and digital skills.

Graph 11.2. Key competencies for Lifelong Learning developed as a result of the education

% of graduates who select a skill as the most developed as a result of the education (N=120)

Personal, social and learning competence | NNNINIEGEGEGEGEEE -3
Cultural awareness and expression [ NN /3%

civic compenence |[NNINININGNEEEEEEE 3%

NClcoy  EWA

STEM I 36%
EREOCECN EEVIA

Entrepreneurship | NENGNGTNTNNI -
Digital competence | DN 2%

0% 10% 20% 30% 40% 50% 60% 70%

Source: survey question a4

Regarding specific T&H competencies, only 48% of the respondents claimed to have developed skills
related to their current jobs. Several job tasks (accounting, cash management, invoicing, management,
booking, reception, guest relations information) appear to be more developed than others (cleaning,
waiter skills, conservation, cooking and/or preparation of food, dealing with transport companies
and services). Of those more developed, only booking connects with the demands of the employers

according to the NCHRD (2018) study on the tourism labour market.

9. Personal, social and learning skills and languages are the most useful key

competencies, according to graduates currently employed in the T&H sector.

According to the documentary review contained in the inception report, program curricula (MoE,
2018) address all the standard Key Competencies for Lifelong Learning. When asked about the
relevance of those competencies to T&H jobs, respondents employed within the sector cited the
personal, social and learning competence (57%), the languages competence (43%), and the civic
competence (43%) as the most relevant. According to the focus groups, technical English is the

competence that can best contribute to a smooth transition to the labor market.
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On the other hand, reading and writing in Arabic, STEM, entrepreneurship skills and cultural
expression and awareness all appeared to be less useful (14% in all cases) (for non-T&H workers, as

shown in Graph I1.3, the hierarchy of relevance proved similar).

Graph I1.3. Relevance of Key competencies for Lifelong Learning in the T&H sector, and in general

work life

% of respondents who assess a skill as relevant while at work (N=11T)

Personal, social and learning competence

Languages

Civic compenence

Digital competence

e
75%
ey
50%

— A3%
0%

g

25%
14%

E— 5%

Literacy
Cultural awareness and expression F 14%
Entrepreneurship F 14%
. 14%
STEM 0% b
0% 10% 20% 30% 40% 50% 60% 70% B0%
WT&H (N=7) ®Non-T&H (N=4)

Source: survey question b16 (with and without filter by b4)

In other words, according to the respondents, personal, social and learning competences are both
relevant and well-developed by the program, whereas gaps were detected around languages and digital
competence, both of which were deemed important to T&H work but not particularly developed
through the education. Regarding the development of specific T&H skills, the survey reveals that the
program is able to respond to the needs of the T&H sector regarding customer services, waiter

services, cleanliness, kitchen management and hotel booking and e-reservations

On the other hand, first aid and safety standards and requirements are two skills demanded by
employers which, according to respondents, were not developed by the program. Finally, no positive
or negative feedback was obtained about the following highly desired skills: e-ticketing, operation of
cleaning machines, operation and maintenance of kitchen equipment, food and individual health,

hotel booking, and e-reservations.

10. Female graduates indicate that the program is not adapted to gender

differences.
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Only 31% of the surveyed women considered that the program was adapted (to a high or very high
extent) to any special needs related to their gender. On a 1-to-5 scale, the gender adaptation of the
program received an average score of 3.2. This survey item, which was accessible only to female
respondents, was followed by a box for collecting additional comments: “a lot of pressure” and
“women’s tendency to be housewives”. Obviously, these would need further elaboration by means

of tools other than an online survey.

Graph I1.4. Program adaptation to special needs of women
To what extent is the program adapted to any special needs you may have related to being a woman?

(N=29)

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%
B Not at all adapted (0%) B Not very much B Neutral
B To some extent B Adapted to a very high extent

Source: survey question f2
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D. CONCLUSIONS AND
RECOMMENDATIONS

Conclusions

The T&H secondary education program run by the Jordanian MoE is facing challenges to provide
the tourism labour market with graduates, despite the growing needs of this sector and its importance
to the Jordanian economy. Two years after completion of the program, the employment rate among
graduates that responded to the study survey remains very low (11%), even when considering sectors

other than T&H.

That said, some aspects of the education program have been positively assessed by the respondents,
in general terms. These include the teaching staff, the learning materials, and the job-related training.
On the other hand, the development of digital, entrepreneurial, and foreign language skills (mainly,
technical English) could be improved, according to the survey. Additionally, graduates claim to be
satisfied with the development of their personal, social and learning competence, which is considered

very relevant to the labour market by the graduates currently working.

Two explanations can be offered for theses challenges of the program in terms of employment.
Firstly, because most of the graduates had a work experience before attending the T&H program,
and upon its completion the majority of them decided to pursue higher education; therefore, this
TVET program might be seen by non-qualified young workers as a path to higher education, and,

consequently, to higher qualification employment and salary.

Secondly, the feedback provided by respondents indicates that the school-to-work transition has been
difficult, relying mainly on personal contacts rather than institutional channels such as internship
programs, advice from TVET institutions, or official employment intermediation. Additionally, the
immediate salary prospects of the graduates are unsatisfactory, according to the survey. These factors

might dissuade graduates from active job-secking.

That said, the survey finds several strengths of the program with regard to its employability potential.
Most of the graduates who ate currently working found a job in the T&H sector, and some of them
have some of the most-sought jobs according to the study of the tourism labour market by the
NHCRD (2018). Additionally, 60% of graduates indicate that prospective employers showed interest

in their vocational education certificate.
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Finally, the survey has provided some interesting findings from the perspective of quality education
for all that would require further research. Graduates demand a more active involvement in the
system, for instance by evaluating courses, freely choosing subjects or courses according to needs, or
openly discussing exams and assignments; and female graduates indicate that the T&H program is
not adapted to gender differences. The survey has also suggested that the occupation patterns of
female graduates do not from those of male graduates, suggesting that a bottleneck for the further
integration of female professionals into the tourism and hospitality sector is currently located at the

level of student recruitment.

Recommendations

Drawing on the above conclusions, the following recommendations can be addressed to the MoE
from the perspective of the employability of graduates of the T&H secondary education program.
These recommendations can also be used as an input for the design of future UNESCO actions in
the framework of the Regular Programme Supporting the Government of Jordan in Implementing

TVET Reform.

1. In order to increase the relevance of the T&H program, its curriculum could reinforce the
development of sector-specific skills. According to the NHRDC (2018), the skills and
knowledge of greatest demand include: e-ticketing, etiquette and customer service, first aid,
operating cleaning machines, the food menu and the ability to answer questions related to it,
cleanliness and hygiene, detergents, kitchen management, operating and maintenance of
kitchen equipment, hotel booking and e-teservations, and individual health and safety
standards and requirements. Additionally, the feedback from the graduates indicated that
two general key competencies — digital skills and technical English — must be reinforced in
order to increase the program’s relevance.

2. In order to influence the direct employment effects of the program, the MoE could consider
providing further support to the graduates’ school-to-work transition. The survey has shown
room for improvement in terms of the relevance of the internships, the labour advice and
job-seeking support provided by the school, and the access to public instances in charge of
labour intermediation. Additionally, the focus groups indicate that a good level of technical
English school can make a big difference in finding a first job in good companies.

3. Since the low salary perspectives of the graduates might also influence the graduates’ career
choices, the MoE could also consider orienting some curriculum components to the most
sought-after jobs in which salary prospects will likely be better. This strategic focus of the
curriculum could be limited to some aspects of the program, such as the internship programs
and short-term job-related training provided as a complement to the secondary education

certificate. Although the NHRDC (2018) study has already identified some of the most-
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sought jobs (which include waiters, chefs, cleaning supervisors, persons in charge of booking
and reservations, janitors, sales officers, receptionists, and marketing and promotion
officers), the choice of the specialization patterns and their salary prospects would demand
further participatory analysis involving employers of the T&H sector.

From a gender perspective, it is recommended that more female students be recruited for
the tourism and hospitality program, which appears to be facilitating similar occupation
patterns among both genders. In other words, a higher share of female students in Tourism-
and-Hospitality secondary education will lead to a higher share of female workers in the

tourism sector, as well as a higher share of female university students in related careers.
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ANNEX 0. Evaluation matrix

Specific
objectives

Data collection on
graduates’ occupations

Data collection on
graduates' occupations

Data collection on
graduates' occupations

Data collection on
graduates' occupations

Data collection on
graduates' occupations

Data collection on
graduates' occupations

Data collection on
graduates' occupations

Data collection on
graduates' occupations

Data collection on
graduates' occupations

Data collection on
graduates’ occupations

Research question

What are the graduates’ main
occupations and length of

employment?

What are the graduates’ main
occupations and length of

employment?
How are the graduates’
employs like?

How are the graduates’
employs like?

How are the graduates’
employs like?

How are the graduates’
employs like?

How are the graduates’
employs like?

How are the graduates’
employs like?
How are the graduates’
employs like?

How are the graduates’
employs like?

2.1.

2.2.

2.3.

2.4.

2.5.

2.6.

2.7.

2.8.

Research subquestion

What are the graduates main
occupations?

For how long?

What is the part of graduates
permanently employed?

Are the graduates working at levels
which match their qualification
(completion certificate)?

What is the employed graduates'
workday length?

What is the employed graduate's
average monthly income?

Do the employed graduates have
fringe or other benefits?

In which economic sectors are the
employed graduates currently
working?

Why are there employed graduates
working in non-T&H sectors?

What is the part of currently-
employed graduates which is
employed in Tourism&Hospitality
(T&H) sector?

10

Indicator

% of graduates who define their main occupation as:
employed; self-employed; internship; job seeking; student;
unoccupied and not studying

Average length of current occupation (months)

% of employed graduates (not self-employed and not in an
internship) permanently employed

% of employed graduates with uncomplete further
training declaring that their job matches their qualification
or a higher one

Weekly number of working hours of employed graduates

Gross monthly incomes of employed graduates, classed by
weekly-working-hours and by occupation (regular job,
self-employed, internship) and by levels of further
education

% of employed graduates (excluding self-employed) who
tick a given benefit from a list

% of employed graduates working in each economic sector

3 most selected reasons on why not working in T&H by
employed graduates not working in T&H

% of employed graduates working in Tourism&Hospitality
(T&H) sector (detail of subsectors)

Survey
question(s)

N=121
b1

N=94
b2 filtered by b1

N=8
b3

N=10
b10 filtered by e1

N=13
b12
bi3 filtered byb12 N1
b13 filtered by b1
b13 filtered by e2

N=10
b14

N=13
b4, b8

N=6
b9

N=13
b4

35

Sample size



Specific

Research question

Research subquestion

HitH#

Indicator

Survey

Sample size

objectives

Data collection on
graduates’ occupations

Data collection on
graduates’ occupations

Data collection on
graduates’ occupations

Data collection on
graduates' occupations

Data collection on
graduates' occupations

Data collection on
graduates' occupations

Data collection on
graduates' occupations

Data collection on
graduates' occupations

Data collection on
graduates' occupations

Data collection on
graduates' occupations

Data collection on
graduates' occupations

Data collection on
graduates' occupations

Data collection on
graduates’ occupations

How are the graduates’
employs like?

How are the graduates’
employs like?

Do the graduates employed
in T&H perceive their work
conditions as decent?

Do the graduates employed
in T&H perceive their work
conditions as decent?

Do the graduates employed
in T&H perceive their work
conditions as 'decent'?

Do the graduates employed
in T&H perceive their work
conditions as 'decent'?

Are the graduates pursuing

further studies? What kind?

Are the graduates pursuing
further studies? What kind?

Are the graduates pursuing
further studies? What kind?

Are the graduates pursuing
further studies? What kind?

What has been the job-search

experience for the graduate?

What has been the job-search

experience for the graduate?

What has been the job-search

experience for the graduate?

2.9.

2.10

4.1.

42.

43.

44.

3.1,

3.2

3.3.

34.

5.1.

What are the jobs/tasks that
currently-employed graduates
accomplish in T&H sector?

In what region are the employed
graduates working?

Are the graduates working in T&H
satisfied with their job?

Are the graduates working in T&H
more satisfied with their job than
those employed in other sectors?

Are work conditions in T&H decent
as per the graduates' perceptions?

Are work conditions in T&H more
decent than in other sectors, as per
the graduates' perceptions?

Do the graduates pursue studying?

What level of education are
graduates pursuing?

What are the most selected topics of
study?

Have the graduates accomplished
further education?

Is the school-to-work transition easy
for graduates?

How much time is it necessary for a
graduate to find his first job?

What are the most successful ways
for unexperienced graduates to find
their first job?

11

12

17

18

19

20

13

14

15

16

21

22

23

% of employed graduates working in T&H who select a
given occupation/task extracted from de program
curriculum

% of employed graduates working in each Jordan
governorate or abroad

% of graduates employed in T&H who express a
satisfaction of 4 or 5 in a 1-5 scale

% of graduates employed in non-T&H sectors who
express a satisfaction of 4 or 5in a 1-5 scale

% of graduates employed in T&H who assess different (7)
decent-work criteria as not decent or fair

% of graduates employed in non-T&H sectors who assess
different (7) decent-work criteria as not decent or fair (if
possible, application of Chi-squared test)

% of graduates having started studies after graduation
% of graduates having completed further education or
currently studying, per level (VET, secondary education,

higher education, etc.)

Repeated topics

% of graduates having accomplished further education

% of graduates employed in T&H who score transition to
work as 4 or 5 ina 1-5 scale (5 = very easy)

Times to find a first job after graduation (months) (for
graduates with no previous experience)

3 best ways to find a first job according to graduates
having found their first job after graduation

question(s)

b5, b6, b7

b15

c1 filtered by b4

c1 filtered by b4

c2 filtered by b4

c2 filtered by b4

el

e1 filtered by e2

e2
el
d1

d2

d3

N=116

N=116

N=113

N=116

N=47
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Specific

objectives

Data collection on
graduates’ occupations
(Gender and Human
Rights considerations)

Data collection on
graduates' occupations
(Gender and Human
Rights considerations)

Data collection on
graduates' occupations
(Gender and Human
Rights considerations)

Data collection on
graduates' occupations
(Gender and Human
Rights considerations)

Assessment of
education programs

Assessment of
education programs

Assessment of
education programs

Assessment of
education programs

6b

@

@

Research question

Is T&H sector inclusive, from
a gender perspective, for
recently-graduate workers?

Is T&H sector inclusive, from
a disabilities perspective, for
recently-graduate workers?

Are there positive female and
male role models who can
help raise the profile of
vocational education in
Jordan?

Are there positive female and
male role models who can
help raise the profile of
vocational education in
Jordan?

Are the education programs
of good quality?

Are the education programs
of good quality?

Are the education programs
of good quality?

Are the education programs
of good quality?

6.1.

6.2.

7.1.

7.2.

7.1.

7.2.

7.3.

74.

Research subquestion

Is T&H sector inclusive, from a
gender perspective, for recently-
graduate workers?

Is T&H sector inclusive, from a
disabilities perspective, for recently-
graduate workers?

Are there positive female role
models who can help raise the
profile of vocational education in
Jordan?

Are there positive male role models
who can help raise the profile of
vocational education in Jordan?

Are the students satisfied with the
quality of the education received?

Are the general study provisions and
conditions adequate?

Are the students provided with an
adequate information and guidance?

Are there promising practices in
mainstreaming work-based learning?

HitH#

24

25

26

27

32

33

35

Indicator

Gaps in answers given by women and by men graduates
on: unemployment, income, job satisfaction, job seeking (if
possible, application of Chi-squared test and Student's t-
test)

Gaps in answers given by people with disabilities and by
the rest of graduates on: unemployment rate, income, job
satisfaction, job seeking (if possible, application of Chi-
squared test and Student's t-test)

A woman, working in H&T, top-ranked in job satisfaction
and having provided an identification. In addition, one or
more of the following characteristics: no previous
experience in T&H / disability / self-employed

A man, working in H&T, top-ranked in job satisfaction and
having provided an identification. In addition, one or more
of the following characteristics: no previous experience in
T&H / disability / self-employed

Average score of education quality by graduates from 1
("very low") to 5 ("very high")

Average score of various conditions by graduates from 1
("very low") to 5 ("very high")

Average score of information and guidance by graduates
from 1 ("very low") to 5 ("very high")

Average score for internship relevance by graduates from 1
("very low") to 5 ("very high")

Survey

ARG Sample size

N=[2;30] for women

b1 filtered by f1 N=[10:81] for men

b13 filtered by f1
c2 filtered by f1
c1 filtered by f1
d1 filtered by f1
d2 filtered by f1

b1 filtered by f4
b13 filtered by f4
2 filtered by f4
c1 filtered by f4
d1 filtered by f4
d2 filtered by f4

N=114
Multi-filter: f1, b4,
c1,f9,d2, f4, b1
Multi-filter: 1, b4,
c1,f9,d2, f4, b1

N=122
a2

N=123
a3

N=123
a3

N=85
a6
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Specific

objectives

7
Assessment of
education programs

7
Assessment of
education programs

7
Assessment of
education programs

7
Assessment of
education programs
Assessment of 8
education programs
Assessment of 8
education programs
Assessment of 9
education programs

9
Assessment of
education programs

9
Assessment of
education programs

9
Assessment of
education programs
Assessment of
education programs 10

(Gender and Human
Rights considerations)

Research question

Are the education programs
of good quality?

Are the education programs
of good quality?

Are the education programs
of good quality?

Are the education programs
of good quality?

Have the graduates’ skills
improved as a result of the
program?

Have the graduates’ skills
improved as a result of the
program?

Are the education programs
relevant?

Are the education programs
relevant?

Are the education programs
relevant?

Are the education programs
relevant?

Are the education programs
inclusive with regard to
gender?

74.

7.5.

7.6.

7.6.

8.1.

8.2.

9.1.

9.2.

9.3.

94.

10.1.

Research subquestion

Are there promising practices in
mainstreaming work-based learning?

Are there promising practices in
mainstreaming digital skills?

Are there promising practices in
mainstreaming entrepreneurship
education?

Are there promising practices in
mainstreaming entrepreneurship
education?

Have the graduates their skills for
Lifelong learning improved as a
result of the program?

Have the graduates their skills for
working in T&H improved as a result
of the program?

Is the vocational education certificate
interesting for employers?

Are the general competencies
included in the program relevant in
T&H?

Are the concrete skills/knowledges
related to T&H included in the
program relevant in T&H worklife?

Are the general competencies
included in the program relevant for
worklife in general?

Are the education programs inclusive
with regard to gender?

HitH#

36

37

38

39

40

41

28

29

30

31

44

Indicator

Good practices contained in open explanations given by
graduates very satisfied with their internship/in-job training
(if existing)

% of graduates who select "digital skill" as one of the most
important skills developed as a result of the education

% of graduates who select "entrepreneurial skills, including
financial literacy” as one of the most important skills
developed as a result of the education

% of self-employed graduates who select "entrepreneurial
skills, including financial literacy" as one of the most
important skills developed as a result of the education

% graduates who tick assessments related to each Key
Competency for Lifelong Learning when asked about
skills/knowledge acquired as a result of the program

% of graduates employed in T&H who agree with the
sentence "l am better prepared to accomplish my job
tasks", per task (hotels, food and drink, travel and tourism).

% of graduates who declare that the employers
approached were interested in the vocational education
certificate

% of graduates employed in T&H that assess each Key
Competency for Lifelong Learning as relevant

Works/tasks selected and non-selected by graduates
employed in T&H, among those contained in the program
curriculum, when asked about selecting descriptions of
their current occupation

% of employed graduates employed in non-T&H sectors
that assess each Key Competency for Lifelong Learning as
relevant

Average score of program adaptation to special needs by
women from 1 ("not at all) to 5 (“to a very high extent")

Survey
question(s)
a7
a4
a4

a4 filtered by b1

ad

a4 filtered by b4, b5,
b6, b7

d4

b16 filtered by b4

b5, b6, b7

b16

Sample size

N=120

N=120

N=120

N=[1;3]

N=21
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Specific
objectives

Survey
question(s)
Assessment of Are the education programs N=21
education programs prog Are the education programs inclusive 26 Comments by women when asked about program

(Gender and Human 10 'n::]zse'\:?e with regard to 101, with regard to gender? adaptation to their special needs
Rights considerations) K )

Research question Research subquestion #### Indicator

Sample size

3

Assessment of . . . -
. Are the education programs . . . Average score of program adaptation to special needs by
education programs Are the education programs inclusive

(Gender and Human 10b In‘C|U$‘I\‘Ie‘ with regard to 10.2. with regard to disabilities? 42 gradugtes with Cilsablhtles from 1 ("not at all") to 5 ("to a 5
. . . disabilities? very high extent")
Rights considerations)

Assessment of Are the education programs )
education programs prog Are the education programs inclusive Comments by graduates with disabilities when asked about

I (Gender and Human 10b m.dus.“.“? with regard to 102. with regard to disabilities? 43 program adaptation to their special needs f6
. . . disabilities?
Rights considerations)
Assessment of Are the education programs )
education programs . . . prog Are the education programs inclusive % of graduates with disabilities who select TVET )
1 10b inclusive with regard to 10.2. R A 44 2 . ) - d3 filtered by f4
(Gender and Human disabilities? with regard to disabilities? institutions as the most useful option to find a first job

Rights considerations)
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ANNEX I. The sample

Overall response statistics

Count (responses) Count (census) % of census
Complete 114 442 25.8%
Partial 44 442 10.0%
Disqualified 0 442 0.0%
Totals 158 442 35.7%

Response statistics by gender

Count (responses)  %(/responses) Count (census) % (/census) Admissible margin error  Level of representation of the group

within the sample

Male 81 72.3% 368 83.3% 6.0% Over-represented
Female 31 27.7% 74 16.7% 6.0% Under-represented

Prefer nottosay | 1 - - - - -

Totals 112 100% 442 100.0% - -

Response statistics by center

Count % Count % (/census) Admissible Leve of representation of the
(responses) (/responses  (census) margin error group within the sample
)
Abdul Hafez Al-Azab Professional for boys 2 1.6% 5 1.1% 1.6% Good
Al Nasr Secondary School for Boys 1 0.8% 15 3.4% 2.7% Good
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Count
(responses)

%
(/responses

Count
(census)

% (/census)

Admissible
margin error

Leve of representation of the
group within the sample

Arslan for Boys

Baptist School

Farouk Secondary School for Boys

Hassan Al Kayed Vocational High School

Hateen Comprehensive Secondary School for Boys
Hitteen Secondary School for Boys

Hova Shrine for boys

Ibn Rushd Comprehensive Secondary School for Boys
Imam Malik Comprehensive Secondary School
Jordan Hotels

Madaba Comprehensive Industrial Secondary School
Mar Youssef Vocational Center

Marj Al Hamam Secondary Professional School
Qutaiba bin Muslim Professional school

Wasfi Al Tal Comprehensive Secondary School for Boys
Giza Comprehensive School for Boys

Prince Hamza bin Hussein w boys

7eteen

Al Emam Malek Thanaweyye

Al-Hussein Secondary Professional School for Boys

w w w

O O O O o
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7.0%
2.5%
43%
3.6%
2.0%
1.8%
2.3%
0.9%
2.0%
30.1%
1.1%
3.2%
1.8%
2.7%
4.1%
0.2%
0.7%
1.4%
2.0%
1.8%

3.8%
2.3%
3.0%
2.8%
2.1%
2.0%
2.2%
1.4%
2.1%
6.9%
1.6%
2.6%
2.0%
2.4%
3.0%
0.7%
1.2%
1.7%
2.1%
2.0%

Good
Good
Good
Good
Good
Good
Good
Good
Good
Good
Good
Good
Good
Good
Good
Good (while non-represented)
Good (while non-represented)
Good (while non-represented)
Good (while non-represented)

Over-represented



Count % Count % (/census) Admissible Leve of representation of the

(responses) (/responses  (census) margin error group within the sample
)
Comprehensive Secondary for Girls 20 16.3% 32 7.2% 3.9% Over-represented
Wadi Musa for Boys 8 6.5% 12 2.7% 2.4% Over-represented
Ali Khalgi Al-Sharairi Secondary School for Boys 0 0.0% 17 3.8% 2.9% Under-represented
Rasheed Taliea High School 0 0.0% 13 2.9% 2.5% Under-represented
Shukri Shasha secondary 0 0.0% 14 3.2% 2.6% Under-represented
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ANNEX Il. Chi-squared (x?) test

A chi-squared test, also written as X2 test, is any statistical hypothesis test where the sampling distribution
of the test statistic is a chi-squared distribution when the null hypothesis (Ho) is true. The chi-squared test
is used to determine whether there is a significant difference between the expected frequencies and the

observed frequencies in one or more categories.
Chi-squared test applied to school-to-work-transition perceived easiness (men VS women)

Ho: The % men considering that school-to-work transition is easy is equal to the % women
Hi: The % are different.

Contingency table (observed)

Men Women Total
Easy (4,5) 19 6 25
Not easy (1,2,3) 61 22 83
Total 80 28 108
Contigency table (expected)
men women total
easy (4,5) 18.5 6.5 25
not easy (1,2,3) 62 22 83
total 80 28 108
x>= 0.062
p-value= 0.802

p-value > 0.05, so Ho cannot be rejected.
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Chi-squared test applied to school-to-work-transition perceived difficultness (men VS women)

Ho: The % men considering that school-to-work transition is difficult is equal to the % women
Hi: The % are different.

Contingency table (observed)

Men Women Total
Difficult (1,2) 28 7 35
Not difficult (3,4,5) 51 21 72
Total 79 28 107
Contigency table (expected)
Men Women Total
Difficult (1,2) 25.8 9.2 35
Not difficult (3,4,5) 53 19 72
Total 79 28 107
X>=  1.024
p-value= 0.312

p>0.05, Ho cannot be rejected.
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Chi-squared test applied to school-to-work-transition perceived easiness (previous experience

VS no previous experience)

HO: The % of graduates perceiving that school-to-work transition is easy is equal to the % of graduates

with no previous experience

H1: They are different

Contingency table (observed)

Easy (4,5)
Not easy (1,2,3)
Total

Contigency table (expected)

Easy (4,5)
Not easy (1,2,3)
Total
X’=
p-value=

No experience
22
67
89

Men
20.7
68
89

0.551
0.458

Experience
4

19

23

Women
53
18
23

p>0.05, Ho cannot be rejected.
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Total
26
86
112

Total
26
86
112



Chi-squared test applied to the rate of graduates studying (women VS men)

HO: The % of women studying is equal to the % of men
H1: They are different

Contingency table (observed)

Women Men Total
Studying 26 61 87
Not studying 4 20 24
Total 30 81 111
Contigency table (expected)
Women Men Total
Studying 24 63 87
Not studying 6 18 24
Total 30 81 111
x>= 1.667
p-value= 0.197

p>0.05, Ho cannot be rejected.
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ANNEX lIl. Relevant survey data classed by sector (T&H, non-T&H)

Levels of job satisfaction among surveyed employed graduates

Job aspect % of surveyees employed in T&H % of surveyees employed in non-
who are satisfied T&H sectors who are satisfied

Family conciliation 57.2% (N=7) 50% (N=2)

Contribution to society 57.2% (N=7) 0% (N=1)

Atmosphere 33.3% (N=6) 50% (N=2)

Attractiveness of the tasks 33.3% (N=6) 33.3% (N=3)

Salary 16.7% (N=6) 33.3% (N=3)

Source: SQ c2 filtered by b4

Decent work perceptions per sector (N=7 for T&H and N=3 for non-TH)

Decent work condition % of surveyees employed in T&H % of surveyees employed in non-

who are satisfied (N=7) T&H sectors who are satisfied (N=3)

Physical and social

29% 0%
environment of work
Job tasks 21% 33%
Organisational characteristics | 14% 0%
Working-time arrangements | 36% 17%
Job prospects 14% 0%
Salary 71% 67%

Source: survey question c2 filtered by b4
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ANNEX IV. Relevant survey data classed by gender

Levels of job satisfaction, classed by gender

Job aspect % of employed women satisfied
All aspects in general 50% (N=2)

Salary 50% (N=2)

Atmosphere 100% (N=2)

Attractiveness of the tasks
Family conciliation

Contribution to society

100% (N=1)
50% (N=2)
100% (N=2)

% of employed men satisfied
25% (N=4)

11.1% (N=9)

25% (N=8)

20% (N=10)

444% (N=9)

28.6% (N=7)

Source: survey question c1 filtered by f1

Incomes, classed by gender

Employed women (N=2)

Employed men (N=9)

Monthly gross incomes (JD) 300; 350
Median (JD) 325
Mean (JD) 325
Standard deviation (ID) 25

220; 240; 250; 300; 325; 350; 350; 350; 400

325
309.4
57.6

Source: survey question b13 filtered by f1

Decent work conditions, classed by gender

Work condition

% of employed women who

assess the condition as not

% of employed men who
assess the condition as not

Workplace security and safety
Working atmosphere

Work autonomy

Personal feelings while at work

and

Involvement in coordination

management tasks

Compatibility with work-related and
family-related issues

Leisure time

Job security
Matching with my skills and interests
Impact on general public

Salary

decent and fair (N=2)
50%

50%
0%
0%

50%

100%

0%
50%
0%
0%
50%

decent and fair (N=10)
10%

10%
20%
30%

20%
10%

30%
20%
20%
10%
60%

Source: survey question c2 filtered by f1
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ANNEX V. Some additional detailed data

Lengths of current occupations

Less than

1 month

1-3 4-6 7-9

months months

months

10-12

months

Employed (company, 0%
organisation) (N=8)

Self-employed (N=3) 0%
Internship (N=2) 0%
Job-seeking (N=1) 0%
Student (N=75) 14.7%

Inactive (N=5) 0%

25% 25% 0%
33.3% 0% 0%
0% 0% 0%
0% 0% 0%
6.7% 2.7% 5.3%
40% 20% 0%

25% 25%
0% 66.7%
0% 100%
0% 100%
9.3% 61.3%
20% 20%

Source: survey question b2 filtered by b1

Monthly gross incomes classed by weekly-working-hours, occupation and

education (N=11)

Internship

Employed in a

organisation

level of further

company / Self-employed

<20h
31h to 40h

41h to 50h
>50h 400 JD (no further

education)

350 JD (no further education)

300 JD (no further education)

350JD

250 JD (no further education)

240 JD (no further education)

325 JD (further secondary education)
350 JD (no further education)

220 JD (higher education)
300 JD (no further
education)

350 JD (secondary

education)

Source: survey question b13 filtered by b1 and b12

Job tasks addressed by the curriculum and percentage of employed surveyees accomplishing
the task that select “ability to accomplish job tasks” as a skill developed through the education

Job task (addressed by the curriculum) %

Accounting, cash management, invoicing...

Management

100% (N=1)

50% (N=2)
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Booking / reception / guest-relations / information department 33% (N=3)

Cleaning 0% (N=1)
Waiter 0% (N=1)
Conservation, cooking and/or preparation of food 0% (N=1)
Dealing with tourism transport companies or transport services 0% (N=1)

Source: survey question a4 filtered by b4, b5, b6, b7

Accomplished and non-accomplished tasks contained in the program curriculum (N=12)

T&H sector Curriculum-contained tasks Curriculum-contained tasks non-
accomplished by employed surveyees accomplished by employed surveyees
Accommodation - Booking / reception / guest-relations / - Hotel planning
(N=5) information department - Management
- Accounting, cash management, - Human resources
invoicing... - Linens, laundry, cleaning public
facilities...

- Interior design

- Store within a hotel

- Security and public safety
- Sector analysis

Food and drink - Management - Human resources
services (N=6) - Cleaning - Interior design
- Conservation, cooking and/or - Accounting, cash management,
preparation of food invoicing....
- Waiter - Security and public safety
- Sector analysis
Travel and tourism - Dealing with tourism transport - Tourism and travel office
(N=1) companies or transport services - Public tourism organization
- Management

- Tourism promotion (marketing,
communication...)

- Tourist guide

- Security and public safety

- Sector analysis

Source: survey questions b5, b6, b7
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ANNEX VL. Survey report

Response Statistics

Complete

120

Partial

Disqualified
0 20 40 60 80 100
Count Percent

Complete 13 72
Partial 44 28
Disqualified 0 0
Totals 157
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Al.Please select the name of your vocational education centre

Imam Malik Al-Hussein
Comprehensive Secondary
Secondary Professional School
School for Boys
3% 4%

Wasfi Al Tal
Comprehensive
Secondary School
for Boys
7%

Arslan for Boys

Hova Shrine for
boys
4% Hassan Al Kayed
Vocational High
School
5%

Value Percent Count

Ibn Rushd Comprehensive 0.8% 1
Secondary School for Boys

Imam Malik Comprehensive 3.3% 4

Secondary School

Al-Hussein Secondary 4.1% 5

Professional School for Boys

Comprehensive Secondary for  16.4% 20
Girls

Farouk Secondary School for 1.6% 2
Boys

Jordan Hotels 27.9% 34
Baptist School 2.5% 3
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Al Nasr Secondary School for

Boys

Hassan Al Kayed Vocational
High School

Hateen Comprehensive

Secondary School for Boys

Hitteen Secondary School for

Boys
Hova Shrine for boys

Abdul Hafez Al-Azab

Professional for boys

Qutaiba bin Muslim Professional

school

Madaba Comprehensive

Industrial Secondary School

Marj Al Hamam Secondary

Professional School

Mar Youssef Vocational Center

Arslan for Boys
Wadi Musa for Boys

Wasfi Al Tal Comprehensive

Secondary School for Boys

0.8%

4.9%

0.8%

1.6%

4.1%

1.6%

0.8%

2.5%

2.5%

2.5%

8.2%

6.6%

6.6%

Totals

53

10
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A2. How do you assess the quality of the education received? Please, rate your

studies from 1 (very low quality) to 5 (very high)

Value

Percent

7.4%

2.5%

21.5%

36.4%

32.2%

Totals

54

Count

26

44

39
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A3. Please indicate which aspects of the education received you more satisfied

with(multiple answers possible)

80
70
60
L 50 -
g
© 40 -
[}
a
30
20 -
l
O 1 1 1 1 1 1 1 1 J
& S & 2 o o & o e
P Q}\'z} &e} \e,b% &Q& &\0 & \\}:,e, b’b&
<& & K 5 ~N A & © R
S N &® X > o N & >°
<& & & > < er o > I
N 3 “ ) ) X » 2
& N &0 & R & @ &
N S @ o Y N e &
S N N & N & N
\)\Q \,Q/ - \,o (/(' ‘C\ (\,b
NG < Q > R\ S
x Q & L 2 N S
N < N S < & P
& © & & oé ° (;OQ
N & QL ¢ ¥
,\Q}’ &\3 OQ c)\(\%
QO (o)
o"é &°
Value Percent Count
Teaching staff 75.4% 92
Learning materials 52.5% 64
Technical equipment (e.g. 29.5% 36
computers, internet access...)
Job-related practical knowledge  50.8% 62
Curriculum included theories 36.9% 45
and concepts
Opportunity to discuss 28.7% 35
examinations, assignments...
Choosing courses accordingto  23.8% 29

my needs or interests
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Possibility of evaluating courses

Occupational advice and

guidance

12.3%

41.8%

56

15
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A4. Please indicate the most important skill(s) you have developed as a result of this

education?Please select the sentence(s) you agree with

70
60 -
50 -
S 40 -
g
S 30 -
20 +
10 +
O 1 1 1 1 1 1 1 1 J
0\ 0\ XD S \Y\\ < 6\(\ ) 'b‘j
o> > & & S > o .
S N 2 <& S < S R S
? ? & > A Q N A\
& & & N o) N o \o’x Q
S & ) & N & N & o
N N N &2 & 2 S S )
> & O < ) 5 A\
& & N o & ¥ & & N
L S L & © & & <& &®
N & ’bé’\o e,é\ 0&’% & Q& & o'z;c
N \s\/ ) \Q' \'b X
&L % & <& S° SN
N & N v
v
Value Percent Count
Reading, writing and oral 37.0% 44
communication in Arabic
Reading, writing and oral 31.1% 37
communication in foreign
languages
Basic math and/or scientific 36.1% 43
knowledge.
Digital technologies (social 23.5% 28
media, information technology,
web...)
Self-organisation, working with  63.0% 75
others, learning strategies...
Awareness on gender-equality  38.7% 46

issues, sustainable development

and/or other civic values
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Entrepreneurial skills, including  29.4% 35

financial literacy

Cultural awareness and/or 43.7% 52
capacity to express my ideas in

creative ways

Ability to accomplish my job 48.7% 58

tasks

A5. During your studies, did you participate in an internship and/or on-the-job

training (this does not refer to team projects, practical courses, etc.)

Value Percent Count
Yes, and it was paid. 13.2% 16
Yes, and it was unpaid. 57.9% 70
No. 28.9% 35
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Totals 121

59



A6. To what extent did this internship / on-the-job training improve your

employability?Please, rate on a 1-to-5 scale

Value Percent Count

1 10.6% 9

2 9.4% 8

3 22.4% 19

4 40.0% 34

5 17.6% 15
Totals 85

60



B1. Please, choose the sentence that best describes your main current occupation

Employedina
company /
organization

7%

Self-employed . ) )
2% Doing an internship
2%
Job seeking
2%

Value Percent Count

Employed in a company / 6.7% 8

organization

Self-employed 2.5% 3
Doing an internship 1.7% 2
Job seeking 1.7% 2
Student 77.5% 93
Not working, studying or 10.0% 12

searching for a job

Totals 120
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B2. How long have you been in your current occupation?

7 - 9 months
4%

Value Percent Count

Less than 1T month 10.8% 10

1- 3 months 10.8% 10

4 - 6 months 5.4% 5

7 -9 months 4.3% 4

10 - 12 months 10.8% 10

More than one year 58.1% 54
Totals 93

62



B3. Do you have a permanent or temporary labour contract?

Value
Permanent

Temporary

Other, please specify:

Totals

Percent

25.0%

75.0%

Totals

63

Count

Count



B4. In which of the following sectors do you work? Multiple answers possible.

50 -
45
40
35
30
F )
S
o 25
()
a
20
15
10
5
0
Accommodation (bed Food and drink Travel & Tourism Other activity not
& breakfast, hotels, services (bars, cafés, (museums, travel related to Tourism /
motels, flotels, inns, nightclubs, public agencies, tour Hospitality
resorts, serv houses, restaurants, t  operators, leisure
centres,
Value Percent Count
Accommodation (bed & breakfast, 46.2% 6

hotels, motels, flotels, inns, resorts,

serviced apartments, etc.)

Food and drink services (bars, cafés, 46.2% 6
nightclubs, public houses, restaurants,

tea shops, wine shops, etc.)

Travel & Tourism (museums, travel 7.7% 1
agencies, tour operators, leisure centres,

casinos)

Other activity not related to Tourism / 46.2% 6
Hospitality
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B5. Which of the following position or task best describes your current occupation?

Multiple answers possible

70
60 -
50
L 40 ¢
c
[0
o
&
30 -
20 +~
10
O 1 1
Booking / reception / guest- Accounting, cash Other. Please specify:
relations / information management, invoicing....
department.
Value Percent Count
Booking / reception / guest- 60.0% 3
relations / information
department.
Accounting, cash management, 20.0% 1
invoicing....
Other. Please specify: 40.0% 2
Other. Please specify: Count
o i 1
Totals 1

65



B6. Which of the following position or task best describes your current occupation?

Multiple answers possible

35
30
25
- 20
c
]
3
15
10
5
O J
Management Cleaning Waiter Conservation, Other. Please
cooking and/or specify:
preparation of
food
Value Percent Count
Management 33.3% 2
Cleaning 16.7% 1
Waiter 16.7% 1
Conservation, cooking and/or  16.7% 1

preparation of food

Other. Please specify: 16.7% 1
Other. Please specify: Count
Totals 0

66



B7. Which of the following position or task best describes your current occupation?

Multiple answers possible

120

100 |

80 |

60 -

Percent

Dealing with tourism transport companies or transport services

Value

Dealing with tourism transport

companies or transport services

Other. Please specify:

Totals

Percent

100.0%

Count

Count

67



B8. Your job is not closely related to Tourism / Hospitality. In which economic sector

are you currently employed?
45
40 -
35 |
30 f

25 ¢

Percent

20

15 ~

Industry and construction Private services (not related to Public administration
Tourism / Hospitality)

Value Percent Count
Industry and construction 40.0% 2

Private services (not related to  40.0% 2

Tourism / Hospitality)

Public administration 20.0% 1
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B9. Your job is not closely related to Tourism / Hospitality. Why did you choose this

job? Multiple answers possible

60

50

40

30

Percent

20

10

O 1 J
My current job is | receive a higher My interestsor My currentjob My current job
only atemporary  salaryinmy field of study haveallows me to work allows me to take
stepping stone, | current job. changed. inafavored into consideration
am still searching geographical the interests of
for prof place. my family/c
Value Percent Count
My current job is only a temporary 50.0% 3

stepping stone, | am still searching for

professional orientation.

| receive a higher salary in my current job.  16.7% 1
My interests or field of study have 16.7% 1
changed.

My current job allows me to work in a 33.3% 2

favored geographical place.

My current job allows me to take into 33.3% 2
consideration the interests of my

family/children.
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B10. In your opinion, which qualification / degree level best matches your current job?

Value
A higher degree/qualification.
My degree/qualification.

No degree/qualification.

Percent

23.1%

61.5%

15.4%

Totals

70

Count

13



B11. What is your job title?

ResponselD
32
37
44
60
89
15
17
121
140
146
156
161

177

71

Response

alh g0 lana

B

Operator
Team leader
Head waiter
o s

Laxd G all hk
lysla 8 LSl
Ciunga geaa

Aals o Jladin

Jose 5l Gsaie Glaas

Palesta



B12. How many hours do you work per week?

Value

Less than 20 hours per week
211to 30 hours per week
31to 40 hours per week

41 to 50 hours per week

More than 50 hours per week

Percent

7.7%

7.7%

23.1%

7.7%

53.8%

Totals

72

21 to 30 hours per
week
8%

41 to 50 hours
per week
8%

Count

13



B13. What is your current monthly gross income? (in JD)

220 240 250 300 325 350

400

Count Response
1 220
1 240
1 250
2 300
1 325
4 350
1 400
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B14. What kind of fringe / other benefit(s) do you receive? Multiple answers possible

Value

Transportation (car/transport

allowance)

Health (medical aid, insurance)
Staff development

Meals

None

Percent

30.0%

20.0%

10.0%

10.0%

30.0%

Totals

74

Count

10



B15. In which governorate are you employed?

Value Percent Count

Amman 61.5% 8

Irbid 7.7% 1

Ma'an 15.4% 2

Agaba 15.4% 2
Totals 13

75



B16. In relation to the general skills / knowledge relevant to your current job, please

select the sentence(s) you agree with.Multiple answers possible

60
50 ~
40 *
F )
o
o 30 -
[J]
(-
20 +
10
O 1 1 1 1 1 1 . 1
O Q 4 ! 3 >
o & & S & &% 2
2 3 @ Z & & S 2
& & X & 2 > & S
& *§ $ O 4 XN < N
A 2 s O & \© & &
\ 3 o & > ° o~ o
& Y G NS N & D &
> S N d K ) & 2
N & <L N <P & 2 e®
L & o N S & & g
& o <3 N 4 W § N
e < e Q 3 N 2
R P S < & Q S
@ 3 RS \{_Qz 0 @ o
S N <9 o) o <0 N X
\‘Q N\ © \\Q/\‘ b\, & Q,Q K2
N N} &z N N\
AN \Q
Value Percent Count
| have to read and write in Arabic. 23.1% 3
| have to communicate in foreign languages. 46.2% 6
| have to do basic math and/or science-related 7.7% 1
tasks.
| have to use digital tools (social media, file 30.8% 4

hosting, Office, information tech devices, etc.).

| need to keep learning and researching, 53.8% 7

individually or in groups.

| need to be aware of global challenges (i.e. 23.1% 3
sustainable development) and to act

consequently.

| need entrepreneurial skills (accounting, decision-  7.7% 1

taking, financial literacy, etc.).
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| have to be aware of arts, culture and history. 15.4%

77



C1. To what extent are you satisfied with your current job situation?

All aspects in general

4
3
2
1
0
1 2 3 4
Count Response
2 1
2 2
3 3
3 4
Salary
6
5
4
3
2
1
0
1 2 3 4 5
Count Response
2 1
5 2
2 3
1 4
1 5
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Atmosphere

4
3
2
1
0
1 2 3 4 5
Count Response
2 1
1 2
3 3
3 4
1 5

Attractiveness of the tasks

Count Response

1 1
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Family conciliation

5

4

3

2

1
0

1 2 3 4 5

Count Response
1 1

3 2

2 3

1 4

4 5

Contribution to society

Count Response

80
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C2. Please indicate if you consider any of the work conditions NOT decent and fair.

Multiple answers possible

70
60 -
50 -
€ 40
S
& 30 -
20 -
: | d
6.’ : s
%@36 \{\ei‘e 00@ $o& & K,b&\\* & \)(\d @f‘? \;o\\g (_),b\'b6
&) Y O X O > & & . < \Q
,be S o ’b& .\\Q;’b . \(\’S& ’bQ ?}c)\) 60(7 6\0 Q}'b
A & RN RS L N X S S
> & o ~ %
S & N ) o @ N Q
& & &\Q% < @ 8 S
& & N & & o
& N & & NN
R N S & S
Q o & ™ N
&° & & O &
Q S ‘QS\& \5\5\\
& N
(QQ
(JO
Value Percent Count
Workplace security and safety ~ 16.7% 2
Working atmosphere 16.7% 2
Work autonomy 16.7% 2
Personal feelings while at work  25.0% 3
Involvement in coordination 25.0% 3
and management tasks
Compatibility with work-related  25.0% 3
and family-related issues
Leisure time 25.0% 3
Job security 25.0% 3
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Matching with my skills and

interests
impact on general public

Salary

16.7%

8.3%

58.3%

83



D1. To what extent would you assess your school-to-work transition as easy?

Value Percent Count

1 15.2% 17

2 17.0% 19

3 44.6% 50

4 15.2% 17

5 8.0% 9
Totals 12

84



D2. When did you have your first work experience?

3tdddesshan 6 to less than one More than one
Ghaon3ths year after
mafths Immediately graduation graduation

grafteation after my 3%

graduwdbon
2%

Value Percent
Not applicable, I've never worked 38.3%
Before starting my Tourism/Hospitality 20.9%
studies
During my Tourism/Hospitality studies 25.2%
Immediately after my graduation 7.8%
1to less than 3 months after graduation 2.6%
3 to less than 6 months after graduation 1.7%
6 to less than one year after graduation 0.9%
More than one year after graduation 2.6%

Totals

85

Count

44

24

29

15



D3. What was the most successful method for finding your first job?

Through the Through the
Through Ministry of Labour VET institution
private job 2% (teaching staff,
agencies placement &
1% career unit,

intern
7%

Through job fairs

4%

Value Percent Count
Through job announcements on the Internet 17.0% 8
Independent contact with employers 12.8% 6
Through job fairs 43% 2
With the help of personal contacts of my 34.0% 16
parents, relatives, friends, fellow students
Through internships after graduation 19.1% 9
Through private job agencies 4.3% 2
Through the Ministry of Labour 2.1% 1
Through the VET institution (teaching staff, 6.4% 3
placement & career unit, internships during
study program...)

Totals 47

86



D4. Were the employers you approached interested in the vocational education

certificate in Tourism / Hospitality?

Value

| have not approached any

employer.
Yes.

No.

Percent

36.2%

37.1%

26.7%

Totals

87

Count

42

43

31

16



E1. Following your studies in Tourism / Hospitality at the VET institution, have you

pursued further education or complementary training?

Yes, and | have
completed it
successfully.

11%

Yes, but | have
stopped my further
course of studies or
complementary
training.
7%

Value Percent Count

Yes, and | have completed it 10.4% 12

successfully.
Yes, and | am still studying. 32.2% 37

Yes, but | have stopped my 7.0% 8
further course of studies or

complementary training.

No. | have not started a further  50.4% 58

course of studies or training.

Totals 115

88



E2 .Please, specify the level and topic of studies / training pursued:

Vocational training
- Topic:
6%

Other training (i.e.
courses on
languages,
informatics,

design...) Please
specif
9%

Value Percent Count
Vocational training - Topic: 6.4% 3
Secondary education - Topic: 10.6% 5
Further academic education 74.5% 35

(higher education) - Topic:

Other training (i.e. courses on 8.5% 4
languages, informatics,

design...) Please specify:

Totals 47
Vocational training - Topic: Count
pee > 1
Totals 1

89



Secondary education - Topic:
el Ay ) Aelall Janas 84

Jadts g Ul alondl 5 Bxidll 5 s clalll dyia¥)

Totals

Further academic education (higher education)

Topic:

5yl (3ol

dxda cpall G JOUa-4S o) il aabundl HEYIS
E-business

E_business

Hotel , restaurant and event management

Risk management

ool (33lsd

< s

oo sl

daalall 400,V
dalal) aga )Y

Al A 5y L)
4zl 4 50y Lgalal
YETEOA||

oIS Bl Aaaban
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Totals

Other training (i.e. courses on languages,

informatics, design...) Please specify:

g Bl

Totals

91

30

Count



F1. Please select your gender

Prefer not to say
1%

Value Percent Count
Male 71.4% 80
Female 27.7% 31
Prefer not to say 0.9% 1
Totals 12

92



F2. To what extent is the program adapted to any special needs you may have related

to being a woman?

Value Percent Count

2 6.9% 2

3 62.1% 18

4 27.6% 8

5 3.4% 1
Totals 29

F3. Please, feel free to elaborate on your previous answer

ResponselD Response
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F4. Do you have any special disability?

Value Percent
No 100.0%
Totals

Yes (please specify):

Totals

F7. Please select your nationality

Other
(please
specify):
3%
Jordanian
97%
Value Percent
Jordanian 97.3%
Other (please specify): 2.7%
Totals

Other (please specify):

il

Count

12

12

Count

Count

109

12

Count
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F8. Please use this space add any additional comments that you consider

relevant:

ResponselD
30

34

35

38
39

40

4
44
45

49

53
55

60

66
68

70

73

83

85

Response
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